openly and effectively. In doing this, teachers should also help students to come to this same realization; that is, that they can express themselves effectively. Otherwise, written expression skills might be perceived as an innate talent rather than a skill that can be learned by anyone. Accordingly, unsuccessful experiences might act to hinder students' willingness to continue writing (Karatay, 2012) .
Since it is possible to reach children's inner worlds through creative writing activities, it would be easier for them express their feelings and opinions anytime, anywhere, and to anyone freely, without any pressure or fear of being judged and criticized. Consequently, when teachers show sympathy toward their students, they will be able to guide them more effectively" (Temizkan, 2010, p. 629) . In fact, since teachers supportive of students' differences encourages children's creativity (Öztürk, 2007, p. 45) , those wanting to develop their students' creativity may use various methods and techniques in their classes to address the different learning styles and characters of each of their students. For instance, through the use of creative drama in written expression activities, students would be provided the opportunity to write more effectively and more creatively due to the free and creative nature of drama (Tutuman, 2011, p. 17) . Furthermore, some studies have revealed that by using their imaginative world in the creative writing process, students were observed to gain the target outcomes and write with pleasure during their creative writing practices (Ataman, 2008) . However, teachers hindering creativity discourage students, do not trust them, criticize them, are not be consistent in their behaviors, cause their students to lose motivation, hold a dogmatic and strict understanding of education, have limited areas of interest, do not have the skills for discussing and talking out of the class, and cannot interact with their students effectively (Chambers, 1973 as cited in Demirci, 2000 .
According to Küçük (2007) , since it focuses more heavily on comprehension and expression skills, the Turkish class is the most suitable class for revealing, evaluating, developing, and encouraging creativity. Students should not think about what they should write in the introduction, body, and conclusion; instead, they should be able to express their opinions freely, without any cognitive obstacle. After becoming aware that they can actually write and express their feelings, then they should start writing based on a certain plan (Ünalan, 2006) .
Creative writing requires, to a certain extent, creative thinking, imagination, and subjective statements. If the writing is lean, based on truths, it may not be creative writing (Donovan, 2007) . Creative writing includes being extraordinary without attacking commonly accepted values, offering different ideas by using one's imagination, being unique, writing for pleasure, and thinking beyond clichés (Küçük, 2007, p. 11) . Although creative writing is unique to every individual, it should be parochial. Since creative writing requires one to be a good reader, students should be guided to read a wider range of topics other than their current interests (Winterson, 2012) . Horng, Hong, and Chanlin (2005) offer two suggestions to aid students in their attempts to improve their creative teaching skills: (1) Creative teaching should start with creative teacher training, with pre-service teachers being equipped with creative teaching strategies and (2) with schools not only organizing creative teaching activities, but inviting professional's experiences in creative teaching to share creative teaching strategies. According to Oral (2002) , "it is important and necessary for teachers aiming to conduct creative writing activities to try writing creatively on their own, teachers should support students' ways of using language creatively such as narrating, describing, observing, brainstorming, hypothetical conversations and unique sayings, care about differences, should not expect uniform writings, and should not guide them into certain clichés" (Maltepe, 2007, p. 153) .
Students may want to make additions and changes while revising their writings, a desire which keeps them engaged in the process of writing (Medd, Hills, & Houtz, 2003) . In addition, they feel less pressure of having to be taught and of being compared to traditional standards. On the other hand, they might realize the mystery of success within creative writing (Healey, 2009) . Students are encouraged to think differently, produce unique works, and conduct practices that help to develop their problem-solving skills for issues that they have not encountered before (Diakidoy & Kanari, 1999; Stojanova, 2010) . Instead of criticizing why a certain idea is expressed, the focus should be on how it is expressed. In the creative writing process, teachers are not supposed to criticize the idea or the writer, and should instead make suggestions on how s/he can better express such ideas in writing (Yıldız, Okur, Arı, & Yılmaz, 2006) . Teachers' skills of observation, communication, awareness, flexibility and extemporaneous, acting by considering situations and conditions provide an atmosphere in which students can develop their creative abilities (İpşiroğlu, 2012) . Furthermore, teachers should be competent in their abilities to conduct and develop creative writing. The studies conducted within the literature have mostly focused on the quality of creative writing, the role of process-based program on written expression skills (Çakır, 2003) , developing written expression skills (Temizkan, 2010) , the effect of attitudes on success (Akkaya, 2011) , evaluating creative writing works, and in what ways teachers of Turkish apply creative writing activities in their classroom activities (Akkaya & Kırmızı Susar, 2012; Kırmızı Susar, 2011; Temizkan & Yalçınkaya, 2013) . However, since the literature on measuring teachers' competency in conducting creative writing practices is quite limited and since the main role in applying these practices and evaluating them is of teachers, examining teachers' creative writing competencies is important.
Aim of the Study
The aim of this study is to identify 4th and 5th grade teachers' views on, knowledge of, and experiences with the creative writing process with answers to the following research questions sought: 
Method
In the study, due to its qualitative nature, a case study design was used (Ekiz, 2009 ).
Population and Sample
Being one of the various purposive sampling methods, the critical case sampling method was adopted for this study due to its use in qualitative research projects. Considering that "cases related to creative writing ... encountered at schools with medium socio-economic level can also exist in other schools, " eighteen schools with medium socioeconomic level in different parts of Izmir, Turkey were selected for the sample group. Since the goal of this study was to identify whether 4th and 5th grade teachers within different schools have similar characteristics, supportive information (economic features of the neighborhood, parents' level of income, etc.) was obtained from the Provincial Directorate of National Education (İl Millî Eğitim Bakanlığı). A total of 69 teachers (female=42, male=27) participated in the study (Cemaloğlu, 2011; Çepni, 2001; Kuş, 2009) .
Data Gathering Tool
A semi-structured interview form developed by the researchers was used to identify the sample teachers' knowledge about, experiences with, and views on the creative writing process. A total of 7 easy to understand, open-ended questions focusing on the creative writing process were developed. Accompanying this form was a demographic information form designed to obtain data on teachers' characteristics. Before implementing the above-mentioned forms, the questions were presented for expert analysis to a team composed of four university faculty members, three Turkish teachers, and three elementary school teachers. The forms were finalized based on the suggestions offered by the group of experts and were then used in the interviews conducted with the teachers. For the purposes of this study, only 5 questions were analyzed. The data were coded by the two researchers after which the reliability of the questions was calculated using the formula "Reliability=Agreement/Disagreement + Agreement x 100. " The rate of agreement for the first question was 78.21%, the second question 68.32%, the third question 81.65%, the forth question 75.52%, and the fifth question 62.66%.
Data Gathering and Analysis
The data of this study were obtained through a survey including open-ended questions asked in order to gather data related to the research questions. Furthermore, the survey also included closed-end questions used to gauge participants' characteristics. The survey was first distributed to the teachers and then gathered on a later date. The teachers expressed their suggestions and views in written form using the semi-structured interview form with the researcher encouraging the teachers to provide as much information as possible while responded to the form's questions. Furthermore, in an attempt to enhance the internal reliability and validity of the findings, direct quotations from the teachers' statements were used with researchers attempting to uncover distinct meanings in the data. These meanings were then coded, which were brought together to form a list. The related codes were combined under certain themes (categories).
To support the interpretation regarding the themes and codes, abbreviations related to the quotations and individuals' characteristics were included. These abbreviations are as follows: Male teachers (M), female teachers (F), 4th grade teachers (4. Grade T.), 5th grade teachers (5. Grade T.), order of the teachers (1, 2, 3, ...). For example: (F, 5. Grade T., 1); F: Female, 5. Grade T.: 5. Grade teacher, 1: The first teacher.
Findings and Interpretation
In this part, the data gathered by researchers were analyzed and interpreted while also aiming to answer the research questions. The first research question of the study was: "What do teachers know about the creative writing process in general?" With regard to this research question, researchers attempted to identify teachers' general knowledge related to the creative writing process by asking them what they knew about the creative writing process. Two different themes were identified after analyzing the code, "having knowledge;" these themes being: "teachers having knowledge of the techniques used in the creative writing process, " and "taking in-service training related to creative writing. " The theme "having knowledge of the techniques used in the creative writing process" contained the codes including Having Knowledge of the Creative Writing Process, the Frequency of Using Creative Writing Techniques, Comparing Creative Writing Techniques with Other Writing Methods, Teachers Knowing about Creative Writing Techniques. As for the theme "taking in-service training related to creative writing, " it included the codes such as teachers taking in-service training related to creative writing and teachers not taking in-service training related to creative writing.
The findings revealed that teachers had general knowledge of creative writing. Based on these findings, it can be said that teachers have the necessary knowledge related to creative writing and that they attach importance to this process. With this being said however, fourteen teachers described the creative writing process as "completing stories which are not finished. " Considering the number of such teachers, it shows that reasonable amount of teachers perceive creative writing as merely completing stories.
Regarding the second research question of the study, although there seems to be quite a high number of teachers stating that they include creative writing techniques in their classes, these teachers avoided stating clear descriptions as to which techniques they used.
As for the third research question, it was revealed that the teachers listed almost all the advantages of the creative writing process. In particular, they emphasized that creative writing "develops the imagination, helps uncover abilities, increases selfconfidence, develops writing ability, encourages one to think and move beyond clichés etc. "
With respect to the fourth research question of the study, the teachers had the most amount of knowledge about the following two techniques that may be used during creative writing: "completing a story that is not finished" and "composition, story, game, novel writing. "
According to the fifth research question of the study, it was found that the number of teachers participating in creative writing practices is quite low.
Based on the findings, although most of teachers had not previously attended creative writing practices, they stated that they would like to. In general, it can be argued that the teachers possess a preliminary knowledge of creative writing techniques.
Result, Discussion, and Suggestions
Regarding the code "Having Knowledge of the Creative Writing Process, " the teachers stated that for themselves, "it is a process that develops children's creativity, confidence, feelings, and opinions. " The findings reveal that creative writing "develops students' imagination, creativity, thinking skills, their ability to express themselves freely, and their written expression skills while also helping them to realize a certain level of self-confidence. " On the other hand, a number of teachers stated that the writing process "takes a lot of time and that it is perceived as difficult by those students lacking writing skills. " According to İpşiroğlu (2012) , since creative writing directly stimulates sensory perceptions, it leads to free thinking. When the teachers' views regarding the code "Teachers Knowing about Creative Writing Techniques" are examined, it is seen that teachers mostly conducted activities such as composition, story, novel writing, and completing stories. Of the 69 teachers participating the study, twenty (20) stated that they knew nothing about these techniques. Therefore, since they do not have any knowledge of creative writing, they cannot allot time to such practices. These findings are consistent with Colantone, Cunnigham, and Dreznes, (1998 as cited in Öztürk, 2007) . Examining the codes: "teachers taking in-service training related to creative writing" and "teachers not taking in-service training related to creative writing, " sixty (60) out of the total 69 teachers participating in the study stated that they had not previously taken part in such a course. Some of these teachers asserted that although they had not, they would like to attend in-service training seminars regarding this matter. This shows that creative writing should be attached more importance in schools. These findings are consistent with Newton and Newton (2009) , and Diakidoy and Kanari (1999) .
The following suggestions can be offered based on the findings of the study:
1. Teachers should be exposed to a qualified inservice training process with regard to creative writing techniques.
2. Teachers should be informed about the contributions of creative writing to students' development.
3. Teachers should be encouraged to write creatively.
4. Teachers' misconceptions regarding the creative writing process should be taken into consideration.
5. Teachers' willingness to use creative writing practices in their courses should be turned into acts of developing students' writing skills in in-service trainings.
6. Teachers should be made aware that creative writing practices are not only used in Turkish classes, but also in other classes.
7. Teachers should be made aware of the fact that although creative writing takes a lot of time, it is worth it considering the learning outcomes.
8. Creative writing can be perceived as a game or enjoyment by the students. However, it is very effective in making them love writing practices and having successful written works at the end. Teachers should be made aware of the importance and necessity of creative writing.
